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DEVELOPING SUSTAINABILITY VALUES IN FUTURE BUSINESS LEADERS 

Pia T. Manalastas 
De La Salle University 

Abstract

Business schools and educators around the world have answered the challenge of training 
future leaders who can step up and champion the triple bottom line of people, planet, and profit.  

cating these future leaders is 

g a variety of teaching pedagogies, including lectures, case 
method, and service learning, the course promotes the benefits social responsibility so that the 
MBA student can learn from the mistakes of the past and make wiser choices in the future.  

The impact on this course on the values of students was measured using the Schwartz 
Values Survey (SVS).  To examine the changes in the value priorities of students, students were 
asked to answer the SVS prior to attending and at the end of the CSR course.  Schwartz assigned 
a Likert scale from -1 to 7 for respondents to rate the importance of each Schwartz value, enabling 
each value to be measured quantitatively.    Consequently, such a method allowed researchers to 
assess significant changes in these values. 

It was hypothesized that the course will result in students rating sustainability values, i.e., 
peace, freedom, equality, solidarity, tolerance, and respect for nature, higher at the end of this 
course.  The study showed that there were significant positive changes in these values, thus 

values, attitudes, and behaviors, resulting in better leadership for a sustainable future. 
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Introduction 

In September 2015, all 193-member nations of the United Nations adopted the 17 
Sustainable Development Goals (SDGs) and 169 related targets that address the most important 
economic, social, environmental, and governance challenges of our time. The SDGs clearly define 
the world we want applying to all nations and leaving no one behind. With the adoption of these 
SDGs, management educators have been called upon to ensure that future business leaders 
understand sustainability and are given the tools to recognize and maximize sustainable 
opportunities.  Figure 1 presents the 17 SDGs. 

Figure 1. Sustainable development goals (Source: UN in collaboration with Project Everyone) 

But before these future business leaders can work toward ending poverty in all its forms 
everywhere (Goal #1), take urgent action to combat climate change and its impacts (Goal #13), 
and ensure sustainable consumption and production patterns (Goal #12), their values, attitudes, 
and behaviors toward sustainable development must be enhanced to ensure that they will see 
sustainability as an important life objective and thus change their actions, on both a personal and 
organizational level. 

What are Values? 
Schwartz (1994) def

modes of conduct, that (3) transcends specific situations, (4) guides selection or evaluation of 
behavior, people, and events, and (5) is ordered by importance relative to other values to form a 

groups, influenced actions, acted as criteria for evaluation of behavior, and were learned through 
formal and informal learning experiences.  Values are important guides to how one lives (and 

factor although it as in the case of motives can be changed by circumstances and personal 
experiences. 
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Problem Statement 

This study seeks to examine the impact of the implementation of CSR Education on student 
values.  CSR Education was introduced into the Master of Business Administration (MBA) 

iness (RVRCOB) 
through a core course, Sustainable Development, Human Rights, and Social Responsibility (SD, 
HR, and SR).  This course, which incorporates service learning as a teaching pedagogy, is the 

ness schools to prepare students to work 
toward a sustainable future.    This research will seek to answer the following question: 

What impact did the CSR course with the integrated Service Learning pedagogy have 
on the sustainability values and societal perceptions of MBA students who took this 
course?   

Since this study is focused on sustainability values, research was conducted to identify 
these values.   Leiserowitz, Kates, and Parris (2006) traced the chronology of the values for 
sustainable development and came up with peace, economic development, respect for nature, and 
equity.  The UN millennium goals (UN, 2006) also identified freedom, solidarity, shared 
responsibility, and tolerances as sustainability values. 

Based on the values identified by Leiserowitz et al and the UN, the researcher identified 

values and corresponding SDGs are presented in Table 1. 

Table 1: Schwartz Values vis-à-vis Sustainable Development Goals 
Value 
Number

Value Interpretation Sustainable Development Goal

1 Equality equal opportunity for 
all

Goal 5: Achieve gender equality 
and empower all women and girls

5 Freedom freedom of action and 
thought

Goal 16: Promote just, peaceful 
and inclusive societies

17 A world at 
peace 

free of war and 
conflict

Goal 16: Promote just, peaceful 
and inclusive societies

24 Unity with 
nature 

fitting into nature Goal 13: Take urgent action to 
combat climate change and its 
impacts

29 A world of 
beauty

beauty of nature and 
the arts

Goal 14: Conserve and 
sustainably use the oceans, seas 

and marine resources

Goal 15: Sustainably manage 
forests, combat desertification, 
halt and reverse land degradation, 
halt biodiversity loss 

30 Social justice correcting injustice, 
care for the weak

Goal 10: Reduce inequality within 
and among countries
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Value 
Number

Value Interpretation Sustainable Development Goal

38 Protecting 
the
environment 

preserving nature Goal 14: Conserve and 
sustainably use the oceans, seas 

and marine resources

Goal 15: Sustainably manage 
forests, combat desertification, 
halt and reverse land degradation, 
halt biodiversity loss

Source:  Schwartz Values Survey (Values) and United Nations (SDGs) 

This study only looked at the impact of a life event (i.e., the CSR course) on the value 
priorities of students.  It was hypothesized that the importance of sustainability values of students 
will increase after students have taken the CSR course.    

CONCEPTUAL FRAMEWORK 
One framework that can be used to assess the CSR course  is the Theory of Reasoned 

Action (TRA) model of Fishbein and Ajzen (1975).  This model illustrates that human behaviors 
can be predicted from attitude, intention, and the influence of subjective social norms. Figure 1 
presents a diagram of the model. 

  

 TRA framework is its articulation of the relationship 
between beliefs, attitudes, intentions, and behaviors. This framework is relevant to this study as 
one of the Expected Lasallian Graduate Attributes (or ELGAs) or end goals of the MBA program 
is to produce managers who are service-driven, ethical, socially responsible, and humanistic. Thus, 
the development of such graduates would entail observable actions or behaviors.   Appendix A 
presents the ELGAs as developed by the RVRCOB. 
 Beliefs are the basic building blocks of this framework, where beliefs are based on either 
direct observation, external information, or through several inferential processes. In this manner, 
a person forms beliefs about himself or herself, others, institutions, behaviors, and in this case, to 
the CSR course (with SL component), and even partner-beneficiaries. 

Figure 1:  The Theory of Reasoned Action
Source: Fishbein and Ajzen (1975)
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At the simplest level, beliefs formed from direct observation may lead to the formation of 
new beliefs. In the case of the CSR course with an SL component, service learning grants students 
several opportunities to directly observe the state of the SL cooperator/partner-beneficiaries as 
well as their needs, contexts, and problems, among others. At the same time, aside from making 
close observations, students can make inferences about CSR and SL, and partner-beneficiaries 
based on their previous beliefs.   

Bardi and Schwartz (2003) examined value-behavior relations to reveal the correlation 
between values and corresponding behaviors. The highest level of correlation is shown for (1) 
tradition (acceptance of customs, respect for traditions); (2) stimulation (excitement and challenge 
in life); (3) hedonism (pleasure and enjoying life);  (4) self-direction (choosing own goals, 
curiosity, and independent thought); (5) universalism (understanding of all people and nature); and 
(6) power (social status and dominance over other people).  These are values that correlate the 
most with behavior.  Security, conformity, benevolence, and achievements have less impact on the 
behavior of an individual. 

Values can change due to new experiences.  This is true especially of those values that are 
induced by a personal or social crisis. Such a change will assist in the development of a frame of 
reference that is inclusive, critically reflective, and integrative.   Meyers (2009) reports that service 

extensive reflection, challenges the insularity common in students, and can evoke very powerful 
emotions. The range of responses and reactions vary; some have found their experiences powerful 
and poignant, stressful and confusing, and these experiences can elicit feelings of guilt, fear, and 
racism especially among privileged students (Dunlap, 1998 as cited in Meyers, 2009).       

-beneficiaries are all based on 
his or her salient beliefs on CSR, SL, and partner-beneficiaries. If a student associates positive 
beliefs with these three subjects (objects), then his or her attitudes will correspondingly also be 
positive. The same is true for negative beliefs and attitudes. Aside from direct observations, a 

subjects/objects. At the same time, a person can have both positive and negative beliefs about a 
subject/object but attitude is the total effect of these beliefs, rather than one specific belief.   

Like the relationship between belief and attitude, intention is also related to attitude where 
the intention is the subjective probability that a person will perform a particular behavior.  

these learning outcomes are behaviors that teachers would like to see in their MBA students.    

Methodology 

DLSU MBA students are required to take the three-unit CSR course as part of the 
requirements of the program. As show in Table 2, the course map matches the CSR course topic 
to  the teaching methodologies used and the expected values learned per module. The topic 
modules and service learning experience will hopefully enable the students be more sustainability 

-being. 
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Table 2: Mapping of Course Topics to Teaching Methodologies and Values 

Course Topic Method Target Values
Sustainable 
Development

Video: An Inconvenient Truth

Readings: 

Values 
Code of Ethics of the Bishop 

(BBC) for Human 
Development
The UN Principles for 
Responsible Management 
Education

Cases: 
Case 1: Sustainable growth 
the DuPont way
Case 2:  Marcopper

Understanding, 
appreciation, tolerance 
and protection for the 
welfare of all people, a
world of beauty, unity 
with nature, protecting 
the environment

Human Rights Video:  Minsan Lang Sila Bata

Readings:
International Declaration of 
Human Rights
The UN Universal 
Declaration of Human Rights 
as a corporate code of 
conduct

Cases:
Case 3:  Silent Initiative: 

Commitment to the 
Hearing Impaired
Case 4: Royal Dutch/Shell in 
Nigeria
Case 5: Fostering CSR in 
Primary Education:  The 
Synergeia Experience

Social justice, equality, 
a world at peace, 
freedom

Social 
Responsibility

Readings: Helpful, honest, 
forgiving, loyal, 
responsible
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Course Topic Method Target Values
Porter, The Competitive 
Advantage of Corporate 
Philanthropy 
The ISO 26000 Social 
Responsibility Guidance 
(Committee Draft)
Why should corporations be 
socially responsible? 
Institutional Foundations of 
Philippine Social 
Responsibility
CSR and Business Ethics
Phil. SR Over Five Decades: 
Networks, Drivers and 
Emerging Views
Driving Corporate Social 
Responsibility Throughout 
the Organization

Cases:
Case 6: Pascual Lab
Case 7: PNOC EDC
Case 8: Smart and Gawad 
Kalinga
Case 9: Phinma

Service 
Learning

Readings:
Gaite, Volunteering for 
Human Development

Exposure:  

with partner agency or community.

Benevolence, 
Preservation and 
enhancement of the 
welfare of people with 
whom one is in frequent 
personal contact

Building the I-Thou
(From the World to the 
Classroom) and 
Embracing the World-
Sustainability as 
Solidarity

Source:  CSR Course Syllabus 

To measure attitudes and value changes, MBA students who took up the MBA CSR course 
were requested to accomplish the 56-item Schwartz Value Survey (SVS, Schwartz, 1992) at the 
beginning (Week 1) and at the end of the course (Week 14).     Each value item is followed by a 
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rated each value as a guiding principle in their own life on a 9-point scale from -1 (opposed to my 
principles) to 0 (not important) to 7 (of supreme importance).  

The Schwartz Value Survey (SVS) was used to measure student value change.  The SVS 
has been widely used to assess value hierarchies of individuals and groups that are diverse in 
language, geographical region, and culture (Schwartz 1994, 1992).  It also has been used to assess 
similarity and difference in value hierarchies between individuals and cultures around the world 
(Schwartz and Bardi, 2001).   

Education researchers have used the SVS instrument to study the initial value priorities and 
moral sensitivity of Finnish college students (Myyry & Helkama, 2001) and the value change of 
university students before and after a life transition (Bardi, Lee, Hofmann-Towfigh, & Soutar, 
2009)   

The SVS and its shortened version, the Portrait Values Questionnaire, have been used to 
measure value changes over time, from a three-hour before and after an intervention survey (Arieli, 
Grant, and Sagiv, 2014) to an eight-year study looking at the stability and change of basic personal 
values in young adults (Vecchione, Schwartz, Alessandri, Döring, Castellani, & Caprara,  2016). 

Results 
 

The mean value score of the participant across all 56 items in the value instrument was 
subtracted from the value score of each item.  This is a standard procedure when using the PVQ 
and SVS instruments (Schwartz, 1992, 2005b).  It is used because the crucial aspect of each value 
is its importance compared with the other values and because it controls for response tendencies 
that create random variability. 

Table 2 presents the rankings of the top ten values of the 52 MBA students before and after 
the CSR course.  Surprisingly, not a single sustainability value made it to the list.  The top values 

onomic security.  These top 
values are similar to the top values of Canadian MBAs, who also ranked Healthy and Family 
Security as their two most important values (Lan, Gowing, Rieger, McMahon, & King, 2010). 

Table 2: Top Ten Values of MBA students before and after taking the CSR class 
Rank Pre-CSR Post-CSR

1 Healthy Family security
2 Meaning in life  Meaning in life
3 Family security  Healthy
4 Self-respect  Self-respect
5 Inner harmony  Inner harmony
6 Honoring of parents and elders  True friendship
7 True friendship  Honest
8 Capable  Wisdom
9 Successful  Honoring parents and elders

10 Honest  Intelligent 

Table 3 presents the pre- and post-CSR class results for the sustainability values.  All 
identified sustainability values increased after the CSR class. 
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Table 3: Sustainability values ratings 

These numbers are better appreciated in visual form.  Figure 2 presents the data in graph form. 

Figure 2.  Pre- and post-test results for the sustainability values 
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To test if the numbers were statistically different from each other, a paired samples tail t-
test for two dependent means was run for all the values.  Only two values unity with nature (t = 
2.694) and a world of beauty (t = 2.865) were statistica

These two values may have registered significant changes not only because of the impact 
An Inconvenient Truth, but also 

because of the devastating typhoons and other climate change impacts (e.g., hotter summers and
long droughts) that has affected the country significantly over the past decade.  This conclusion is 
backed by similar findings.  Rokeach (1973) suggests that in addition to culture and societal 
changes, values may change to reflect changes in personal experiences. 

Even if not all the values registered significant differences, the change in values, even only 
after a 13- or 14-week interval, shows that taking the CSR class had an impact in the value 
priorities of the students.  Considering that values by definition are relatively stable over time, 

Literature supports this conclusion that mean level changes in values have been suggested and 
observed as a function of societal changes, such as economic development (e.g., Inglehart, 1997),  
and the impact of educational programs (reviewed in, e.g., Chatard & Selimbegovic, 2007).  Bardi, 
et. al. (2009) reports that even if there is only a small change in values, this change may be 
systematic and meaningful. 

Recommendations 

The CSR course with a service learning component has many benefits, not the least of 
which is the promotion of sustainability values.   Therefore, introducing the concepts of 
sustainability in a course in the MBA program can change values, attitudes, and behaviors, and 
hopefully spur these future business leaders to spearhead the drive toward working for a 
sustainable future, through the achievement of the SDGs.   
 The adoption of the CSR course in more institutions of higher education in the Philippines 

will result in the reorientation of the values of future business leaders.  Hopefully, our MBA 
students will be at the forefront of the sustainability movement that would result in business 
leading us to a more prosperous, sustainable, and equitable world.  
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