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ABSTRACT 

In the learning environment, the teaching styles and learning styles are two important aspects  that 

needed attention in order to attain the desired learning among students. However, there are many 

instances that a question arises whether the matching of teachers’ teaching styles and students’ 

learning styles affect the academic performance of the students. Thus, this study was conducted to 

determine if the Accountancy teachers’ teaching styles and the accountancy students’ learning 

styles are congruent and if these said variables affect the students’ academic performance. As to 

information type, this study is a qualitative and quantitative and it utilized 

descriptive-comparative-correlational method. The respondents were composed of 194 students 

(120 3
rd 

year Bachelor of Science in Accountancy and 74 4
th 

year Bachelor of Science in 

Accountancy) and 14 faculty members (part time/full time). The main tool that was utilized in 

gathering data was a survey questionnaire. The gathered data from the respondents were 

statistically treated using the Statistical Packages and Service Solutions (SPSS) using percentages, 

frequency, mean scores, standard deviation and Pearson r product moment correlation to determine 

the extent of relationship of the learning and teaching styles. Correlation analysis was used to test 

the significant difference. Findings indicate that 77 of the students preferred only one teaching 

style and this is congruent with the teaching styles used by the 
teachers. The results further reveal that there is no significant relationship between the teaching 

styles and learning styles and the students’ academic performance. 
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INTRODUCTION 

“Teacher holds a vital position in the learning process as he shares his knowledge that ushers the 

learners to achieve their goals and motivate them as well. Therefore, teacher’s responsibility is not 

only to teach the lesson but also to go beyond to sustain the need of his students” (Marchessani, 

2007, p102). Teachers facilitate the learning of students and motivate them to achieve their 

educational aspirations. It is then the accountability of the teacher to create an environment that is 

responsive to the learning process of students. With this, teachers need therefore to look at their 

teaching styles if these respond effectively and proactively to the academic needs of their students 

and if these help in the creation of an environment that supports the students’ learning styles. 

 

According to Conti (2004) as cited by Qiao and Liu (n.d.), the term teaching style refers to the 

distinct qualities displayed by a teacher that are consistent from situation to situation regardless of 
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the material being taught. The use of teaching styles attracts students’ interest to learn fast in a 

given subject matter. Whatever teaching styles that a teacher uses, it somehow affects the way the 

students learn. But in a study conducted by Matthew Peacock as cited by Castañeda, Juris, 

Ramos (2008) it was posited that a mismatch between the teaching styles and learning styles lead 

to failure, frustration, and demotivation of the learner. 

 

However, effective learning process does not depend on the teacher’s teaching styles alone but 

also on the student’s learning styles as well. It is important to know the different learning styles of 

students so that the need of every students will be catered to. In the learning environment of 

students, learning style is also an important component. As defined by A. Kolb as cited by Ellag 

et al (2011), learning styles are the different approaches or ways of learning. Dr. Rita Dunn, one 

of the pioneers of Dunn and Dunn Learning Style Model claimed that students can learn anything 

as long as the teaching methods used are matched with their learning styles. And to achieve 

academic excellence therefore, students must be guided with the proper teaching styles so that 

lessons will be absorbed and will be understood immediately. 

 

The School of Accountancy (SOA) is continuously adhering to Saint Mary’s University’s (SMU) 

vision to relentlessly pursue excellence in education for local and global relevance and 

responsiveness. With this adherence of the SOA to SMU’s vision-mission, the accounting teachers 

face a big challenge in imparting their knowledge, ideas and competencies to the accountancy 

students for they are considered as backbone of the students’ learning process. They play a vital 

and crucial role in producing and molding accountable, credible, and transparent Certified Public 

Accountants (CPAs) in the industry. 

 

To continuously observe and achieve what SOA of SMU envisions for its accountancy graduates, 

the faculty of the SOA continues to equipped themselves with different teaching styles, methods 

and strategies through the different seminars they are attending to in order to have various effective 

ways of delivering and imparting the content of curriculum and to proactively cater to the different 

learning styles of their students who are the center of the learning process. The question is, do 

accountancy teachers’ teaching styles effectively meet and cater their students’ learning styles and 

techniques? In other words, do Accountancy teachers’ of SMU teaching styles congruent with the 

learning styles of their students? Another question is, do the teaching styles of the accountancy 

teachers significantly and greatly affect the academic performance of their students? 

 

It is in this context that the researchers got very much interested in determining the various teaching 

styles that accounting teachers employ in the learning process of the students. It also seeks to 

identify the different learning styles that accountancy students adopt to cope with their lessons. 

Hence, it is necessary to find out the congruence of accounting teacher’s teaching styles with the 

accountancy student’s learning styles in relation to the academic performance of the students in 

their accounting and accounting related subjects. 

 

Thus, this study was primarily conducted to determine the congruence of the accounting teachers’ 

teaching styles and accountancy students’ learning styles in relation to the students’ academic 

performance. 

 

 

METHODOLOGY 
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Research Design 
This study is qualitative-quantitative type as to information and it utilized descriptive- 

comparative-correlational methods. A descriptive survey was applied in studying the learning 

styles of the student- respondents (BSA III & IV students) and the teaching styles of accountancy 

teachers. It also determined the general weighted average grade of the students on accounting and 

accounting related subjects. Comparative analysis was used to determine the congruence of the 

accountancy students’ learning styles and accountancy teachers’ teaching styles.  Correlational 

analysis was used in determining whether the accountancy students’ learning styles and 

accountancy teachers’ teaching styles are significantly related to the students’ academic 

performance as measured by the students’ general weighted average grade. 

 

Research Locale 

The study was conducted at Saint Mary’s University (SMU) School of Accountancy which is 

located at Bayombong, Nueva Vizcaya. SMU is a premier CICM Catholic Institution of learning 

that upholds excellence and passion for mission through communion and innovation. Moreover, 

SMU continuously envisions to produce and form quality Christian graduates who exemplify 

excellence, innovation and Passion for Christ’s Mission. 

 

The Respondents 

The respondents of the study were fourteen faculty members of the School of Accountancy (part 

time and full time) both CPAs and Non-CPAs who are teaching accounting and accounting related 

subjects and one hundred ninety four students (3
rd 

year and 4
th 

year) who were officially enrolled 

in accounting and accounting related subjects in the S.Y. 2013-2014. 

 

Research Instrument 

The data for the study was gathered through document scanning and survey questionnaire. 

Document review was used to gather the list of students togetherwith their  general weighted 

average grade on Accounting and Accounting related subjects. 

A survey questionnaire was used to gather relevant and pertinent data such as students’ and 

teachers’ profile and information regarding the learning styles of Accountancy students and 

teaching styles of accountancy teachers. Students’ Learning Styles consist of 60 questions which 

were distributed equally to the different learning styles and 40 questions for preferred teaching 

styles of students and these were converted to questions for accountancy teachers’  teaching styles. 

Statistical Treatment of Data 

The frequency, percentage, mean score, standard deviation and Pearson r product  moment were 

used to present the students’ learning styles, students’ preferred teaching styles and accountancy 

teachers teaching styles. To determine if there is a significant relationship that exists when the 

students’ learning styles and accounting teachers’ teaching styles are correlated with  the students’ 

academic performance as measured by the students’ general weighted average  mean scores, a 

correlation analysis was used. 
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RESULTS AND DISCUSSION 

Table1. The Teachers’ Teaching Styles 

Teaching Style Frequency Percentage 

FA 6 42.86% 

E 4 28.57% 

P 2 14.29% 

E,FA,P,D 1 7.14% 

E,FA,D 1 7.14% 

Total 14 100.00% 

Legend: E- Expert, F- Facilitator, FA- Formal  Authorit, D Delegator, P- Personal 

Model 

 

As shown in table 1, the biggest percentage of teaching style used by the teachers of Accountancy 

is “Formal Authority” (6 out of 14, 42.86%). This is followed by “Expert” teaching style (4 out of 

14 or 28.57%). Although, there are two remaining teachers who use more than two teaching styles, 

they can be classified as including the expert or the formal authority. Only a few teachers 

considered using “Demonstrator” (2 out of 14, 14.29%) as their teaching style. Accordingly, it can 

be summarized that the Accountancy teachers’ primary teaching style is formal authority and 

expert in imparting or transmitting knowledge to their students. 

Although two of the teacher possesses a combination of primary teaching styles (E,FA,P,D and 

E,FA,D) these teachers have in their combined styles the two commonly used teaching styles of 

accountancy instructors which are “Formal Authority” and “Expert”. This simply reinforces the 

finding that the teaching styles commonly used among the teachers in the Accountancy department 

are the Formal Authority and expert styles. 

 

Table 2. Preferred Teaching Styles of BSA III and BSA IV Accountancy Students 

Preferred Teaching Styles frequency Percentage 

E 55 28.35% 

F 37 19.07% 

E,F 21 10.82% 

E,P,F 13 6.70% 

P 13 6.70% 

D 11 5.67% 

FA 7 3.61% 

E,P 6 3.09% 

P,F 6 3.09% 

E,D 4 2.06% 

E,F,D 3 1.55% 

E,FA,P 3 1.55% 

E,P,F,D 3 1.55% 

E,FA,F 2 1.03% 

E,P,D 2 1.03% 

FA,P 2 1.03% 

E,FA 1 0.52% 
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E,FA,P,D 1 0.52% 

E,FA,P,F 1 0.52% 

E,FA,P,F,D 1 0.52% 

F,D 1 0.52% 

FA,D 1 0.52% 

Total 194 100.00% 

Legend: E- Expert, F- Facilitator, FA- Formal Authority, D- Delegator, P- Personal Model 

 

Considering the five basic teaching styles (without combination), Table 2 shows that the biggest 

percentage of students preferred the “Expert” teaching style (55 out of 194, 28.35%) followed by 

“Facilitator” teaching style (38 out of 194, 19.59%) , Personal model (13, 6.70%) , Delegator (11, 

5.67%) and Formal Authority (7, 3.61%). However, considering the basic and in combination with 

others the “expert” teaching style is preferable by 116 out of 194 (59.8%) of the students. The 

“facilitator” is preferred by 103 out of 194 (53.10%), the “personal model” by 51 out of 194 

(26.3%), the “delegator” by 27 out of 194 (13.9%) and the “formal authority” by 

17 out of 194 (8.7%). 

 

In general, the Accountancy students prefer to have a teacher who possesses the characteristic of 

an “Expert” teaching style and or a facilitator teacher. The above finding implies that majority of 

the Accountancy students prefer “Expert” or “facilitator” or better a combination of the two styles 

as their teacher’s primary teaching style. These students, according to Grasha (1996) “want their 

teachers to display detailed knowledge” and who is competent enough to challenge students to 

enhance their competence” if not they prefer teachers who could function as their guide in their 

learning process. 

 

Although considered a small minority group of 26%, students who prefer a “personal model” 

should not be overlooked. They want their teachers demonstrate the skills they are supposed to 

learn. They are encouraged to work through the role model they see on their teachers. 

 

Likewise, a small fraction of the students prefer “Delegator” as a teaching style to be  used by their 

teachers. They want their teacher to let them work independently. This is the exact opposite of the 

smallest percentage of students prefer the “Formal Authority” who want their teachers to set rules 

as guides to follow in their learning process. 

 

Table 3. The Students Learning Styles 

Learning Styles frequency Percentage 

COL 61 31.44% 

P 40 20.62% 

D 32 16.49% 

I 15 7.73% 

COL,D 10 5.15% 

COL,P 10 5.15% 

I,P 5 2.58% 

COM 4 2.06% 

D,P 4 2.06% 

COL,D,P 2 1.03% 
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I,COL 2 1.03% 

I,D 2 1.03% 

A 1 0.52% 

COL,COM 1 0.52% 

I,A,COL 1 0.52% 

I,COL,D 1 0.52% 

I,COL,D,COM,P 1 0.52% 

I,COL,D,P 1 0.52% 

I,COL,P 1 0.52% 

Total 194 100.00% 

Legend: I- Independent, D- Dependent, A- Avoidant, COM- Competitive, COL- Collaborative, 

P- Participant 

 

Table 3 shows that the biggest percentage of students use the “Collaborative” (61 out of 

194, 31.44%). This is followed by “Participant” learning style (40 out of 194, 20.62%). 

“Dependent” learning style is third (32 out of 194, 16.49%). Next to dependent is the 

“Independent” learning style (15 out of 194, 7.73%). Competitive learning style is used by four  of 

the respondents (4 out of 194, 2.06%). One of the students possess “Avoidant” learning style 

having the least percentage (1 out of 194, 0.52%). All the other respondents have more than one 

learning styles. Accordingly, it can be summarized that almost half of the Accountancy students 

use “Collaborative” as their learning style. 

According to Yong, et. al. (2007), students who use Collaborative as their learning style like 

to study with other people and they tend to cooperate in small-group discussions. This learning 

style has the characteristic of give and take relationship. Students acquire ideas and share it with 

others to enhance more their understanding on that particular topic. This can be seen in the 

established program of the School of Accountancy which is the SSGP (Social Study Group 

Program). Accountancy students are social learners. 

According to Grasha (1996) as cited by Uzuntiryaki (2007), students whose learning style 

is “Participant” want to be part in the classroom discussions. They are very active and they respond 

to their teachers most of the times. In the study of Bahar (2009), he found out that participant 

learners enjoy learning and take every chance to be part in any learning situation with enthusiasm. 

Dependent learning style implies that these students greatly depend on what the teachers tell them 

to do. They do not exert effort to consult other references and they tend not to have initiative to do 

more than what they are required to do. Yong, et. al. (2007) discussed that learner with Dependent 

learning style like a teacher-oriented class. 

 

Figure 1. Profile of Students’ Academic Performance 

 

 

 

 

 

 

 

 

Legend: 1 – 96-100 (Distinguished), 4 – 78-83 (Good), 2 – 90-95 (Excellent), 5 – 75- 
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As can be seen in figure 1, majority (113 out of 194, 58.25%) of the students performed very good 

in class (grade above 84 to 89) or with a quality point index (QPI) of 2 to 2.25 in which case are 

classified as dean’s listers if they have no grade lower than 78 to 80 or a QPI of and carry a 

minimum load of 18 units during the previous semester as stated in the Saint Mary’s University 

Undergraduate Student Handbook, 2011 Edition, pp. 39, 47. 

 

Forty one (21.13%) are all academic scholars (grade of 90 % and above) while forty (40, 20.62%) 

garnered grade below 84%. These groups are for further evaluation for continuance or non-

continuance to the BSA degree. Based on the 1
st 

semester grades of the S.Y. 2013-2014, it can be 

seen that among the respondents, there are twenty-two (22) academic scholars and 36 dean’s 

listers. The factors that explain this scenario include situations like some students have incomplete 

grades and some do not have the regular load for that semester and the researchers only considered 

the Accounting and Accounting related subjects. On the other hand, taking into consideration the 

total population of the School of Accountancy for that semester, there were 58 entrance scholars, 

177 dean’s listers and 21 academic scholars. 
 

Figure 2. The congruence between accounting teachers’ teaching style and accountancy 

students’   preferred teaching styles 

 

 

 

 

 

 

 

 

 

 

 

Figure 2 shows that 77 of the student-respondents have only one preferred teaching style that 

matched with the teaching styles used by the teachers. The figure also implies that a total of 157 

student-respondents have at least one preferred teaching style matched with the teachers’ teaching 

styles used while there are 37 respondents whose preferred teaching styles did not match with the 

teachers’ teaching styles. 

 

It can be inferred that the 37 respondents have hard time to adapt with the teachers’ teaching styles 

because the teachers were not able to meet the needs of these students and the teacher themselves 

do not know or do not have any idea of the learning styles used by these students. On the other 

hand, students were not flexible enough to adjust with the teachers’ teaching styles in order to cope 

up with the lesson. The mismatch of the teachers’ teaching styles and the students’ preferred 

teaching styles leads to the difficulty on the learning experience of  the students. According to 

Schmeck, as cited by Kurt Ruhnau (2006), the mismatch of these styles could lead to complete 

misunderstanding of relevant topics. This is supported by Felder & Silverman (1988) who stated 

n
o

. o
f 

st
u

d
en

ts
 



National Business and Management Conference 2015|p. 230 
 

 

that serious mismatches of the teachers’ teaching style and students’ learning style may lead 

students to be bored, inattentive in class, get discouraged about the course and may conclude that 

they are not good in the subject and may give up. However, Glenn (2009) asserted that no one has 

ever proved that a particular teaching style can be helpful to the students who have one learning 

style and that different learning styles can be harmful to the students. 

However, according to Provitera and Esendal as cited by De Vita (2001), mismatched teaching 

and learning style may enhance the learning process because such mismatch may give the student 

an opportunity to expand the range of his learning style to fit what the teacher is doing. 

 

Moreover, the analysis in this study shows that there is still congruence between the teachers’ 

teaching styles and the students’ preferred teaching styles because almost 80% of the students have 

at least one preferred teaching style that matched with the teaching styles used by the Accounting 

teachers. 

 

 

Table 4. The Correlation between the Learning Styles used by the Students and the Preferred 

Teaching Styles of the students 

 Independe 

nt 

Avoida 

nt 

Collaborati 

ve 

Depende 

nt 

Competiti 

ve 

Participa 

nt 

Expert 0.413 0.176 0.548 0.664 0.211 0.567 

Formal 

Authority 

 

0.354 

 

0.118 

 

0.406 

 

0.484 

 

0.180 

 

0.440 
Personal 

Model 

 

0.341 

 

0.165 

 

0.562 

 

0.611 

 

0.131 

 

0.504 

Facilitator 0.343 0.203 0.591 0.626 0.043 0.503 

Delegator 0.399 0.123 0.507 0.535 0.151 0.525 

Legend: r > critical r ( .254) significantly related @ .01 level, r > critical r ( .195) 

significantly related@ .05 level 

Table 4 summarizes the calculated correlational coefficients using Pearson product moment 

correlation between the students’ preferred teaching styles and their learning styles. The table 

shows that correlation coefficients for Independent, Collaborative, Dependent and Participant 

learning styles has computed coefficients greater than the critical correlation coefficients of .195 

(at .05) or .254 (at .01) across all the teaching styles. This indicates that there is a 95% or 99% 

level of assurance that these learning styles are appropriate to all those teaching styles. Considering 

the magnitude of the correlation coefficients as measure for strength of the two preferences (best 

match), the data shows that independent (r=.413), participant (r=.567) and dependent (r=.664) 

learners work best with expert teachers while collaborative (r=.591) learners work best with 

facilitator teachers. 

 

Avoidant and Competitive have some computed coefficients lower than the critical value of .254 

(@ .05) level which means that the leaning is not significantly correlated to the corresponding 

associated learning style. E.g. only the facilitator is significantly related to avoidant (r=.203 > 

critical r) and only expert is significantly related to competitive learning style (r=.211 > critical r). 
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The congruence of teachers’ teaching styles and BSA III and IV student’ learning styles. 

 

As shown from the previous discussion, teachers commonly used formal authority and expert 

teaching styles that are the same with the preferred teaching style of the students which is expert. 

This teaching style is congruent with the collaborative learning style of the students since this 

learning style is suited to all those type of teaching styles (refer to table 4). 

 

Accordingly, the establish match between the teachers’ teaching styles with the students’ preferred 

teaching style, it could be inferred that there is congruence between the accountancy teachers’ 

teaching styles and the students’ learning styles. 

 

Table 5. Relation between teachers’ teaching styles and students’ learning styles with the 

academic performance of the students. 

No. of 

matched 

teaching styles 

 

F 

 

% 

  

Rank 

 

F 

 

% 

0 37 19.07% 1 0 0.00% 

1 77 39.69% 2 41 21.13% 

2 52 26.80% 3 113 58.25% 

3 23 11.86% 4 40 20.62% 

4 2 1.03% 5 0 0.00% 

5 3 1.55% 6 0 0.00% 

Total 194 100% Total 194 100% 
 

 

Legend: r    > critical  r  (  .254)  significantly  related  @  .01  level, r   > critical  r  ( .195) 

significantly related@ .05 level 

SPTS-  Student’s  Preferred Teaching Style  1 – 96-100 (Distinguished) 

TTS-  Teacher’s Teaching Style 2  –  90-95 (Excellent) 

0- mismatched between  SPTS & TTS 3 – 84-8 (Very Good) 

1- one SPTS matched  with TTS 4 – 78-83         (Good) 

2- two SPTS matched  with TTS 5 – 75-77 (Passing) 

3- three SPTS matched  with TTS 6 – below 75 (Failed) 

4- four SPTS matched with TTS 

5- perfect matched between SPTS & TTS 

 

The correlation between the teachers’ teaching styles and BSA III and BSA IV students’ learning 

styles and the students’ academic performance as measured by the students’ general weighted 

average was computed using the Pearson product moment correlation and the results summarized 

in Table 5 above and complemented in figure 3 below . 

 

Figure 3. Relation between Teachers’ Teaching Styles and Students’ Learning Styles with 

Academics Performance 

 

r= -0.046247 
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The teaching styles of the Accounting teachers and learning styles of BSA III and BSA IV 
and students’ academic performance because the computed coefficient is lower than the critical 
correlation coefficients of .195 (at .05) or .254 (at .01) as visually proven by the points which are 
scattered away from the line. 

 

Even though there is a mismatch between the students’ learning style and teacher’s teaching style, 

some students still get high grades. Some research shows that a  mismatch between the learning 

and teaching style could be a motivation and an opportunity for the students to improve his learning 

process (De Vita, 2001 as cited by Provitera, 2008). On the other hand,  if there is a match between 

the students’ learning style and teacher’s teaching style, some students get low or high grades. 

Stevenson and Dunn (2001), as cited by Ruhnau K. (2006), indicated that a match between the 

students’ learning style and the instructors’ teaching style could enhance the motivation and 

learning process of the students. It means that, for these accountancy respondents, their academic 

performance is not much affected by whether the teaching styles and learning styles are congruent 

or not. 2008). 

 

The findings is the same with the study of Wilson M. (2011) in her study “Students’ Learning 

Style Preferences and Teachers’ Instructional Strategies: Correlation between Matched Styles and 

Academic Achievement” that there is a lack of significant relationship in the matching of the 

learning and teaching styles, and in the students’ academic achievement as measured by their 

grades. 

 

The findings of this study were further supported by the fact that during the freshman  days of the 

student-respondents, 30 out of 74 (40.5%) fourth year student-respondents and 36 out of 120 (30%) 

third years were recognized as entrance scholars because they graduated as valedictorians and 

salutatorians (SMU recognition program in honor of academic & entrance scholars, dean’s listers 

and service grantees, first semester S. Y. 2010-2011, 2011-2012). Thus, it can be concluded that 

accountancy students have above average intelligence quotience(IQ), that from the time the 

students were enrolled in the School of Accountancy they are intellectually independent. 
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CONCLUSIONS 

 

Based on the findings, the following conclusions were made: 

 

1. Majority of the student-respondents prefers expert teaching style wherein students want their 

teachers to have a wide knowledge about the lesson and can explain to the students if 

deviations from standard arise. 

2. Teacher-respondents primary teaching styles are formal authority and expert. They are very 

particular in the rules and standards set by the higher authority and are also knowledgeable 

enough about the topic being discussed. 

3. Student-respondents primary learning style is collaborative. They are social learners oriented 

wherein students learn best when with others. 

4. Majority of the student-respondents performed very good in class. It can be inferred that 

almost half of the students in the School of Accountancy were dean’s listers. 

5. There is congruence between the teacher’s teaching styles and student’s preferred learning 

styles since the same result was found among the two groups of respondents. 

6. Independent, Collaborative, Dependent and Participant learning styles are significantly 

related to all those teaching styles while only avoidant is significantly related to facilitator 

and only competitive is significantly related to expert. 

7. There is congruence between the teacher’s teaching styles and student’s learning styles. 

8. There is no significant relationship between the Accountancy teachers’ teaching styles and 

student’s learning styles and the students’ academic performance. Accountancy students 

can have a good academic performance even if there is a mismatch between their teachers’ 

teaching styles and their learning styles. On the other hand, some students still outperform 

even if there is a match between their teachers’ teaching styles and their learning styles. Thus, 

there are some other factors that may affect the students’ academic performance. 

 

RECOMMENDATIONS 

 

Based from the findings and conclusions, the following are strongly recommended. 

 

1. The accounting teachers are encouraged to be flexible in their teaching styles so that their 

teaching methodology can adequately sustain the different learning needs of their students to 

better all the more the students’ performance. 

2. Future Researchers should use the results of this study as a baseline data for future research 

endeavors. They can further study the learning and teaching styles of the students and 

teachers in the School of Accountancy taking into consideration other variables. 

3. Since there is no significant relationship between the Accountancy teachers’ teaching styles 

and students’ learning styles and the students’ academic performance though there is a 

congruence between the teachers’ teaching styles and students’ learning styles, future 

researchers can conduct another study that will look into the other factors affecting the 

academic performance of the accountancy students. 
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