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ABSTRACT 

 

This study was undertaken to determine the relationship of Accountancy students’ study 

attitudes and methods with their academic performance in board-related subjects. The 

descriptive- correlational  research  method was employed. The  respondents’  average   

grades,  SAMS scores and IQ raw scores were obtained and dealt with confidentiality. After 

which, correlational tests and regression analyses were then applied in order to determine the 

existing relationships among the variables used. Such relationships were summarized through 

the AMOS-Structural Equation Model which served as a visual representation of existing 

relationships. The results showed that most of the SAMS dimensions are significantly and 

positively correlated with each other. However, IQ is only significantly correlated with Study 

anxiety and Manipulation. The findings also revealed that Study Method can predict Business 

Law grade while Manipulation and Alienation toward Authority can predict Taxation grade. 

Meanwhile, only IQ can predict Accounting grade. In turn, Accounting grade can predict 

Business Law grade and Taxation grade. Lastly, Business Law grade has a tendency to predict 

Taxation grade. 

 

Keywords: SAMS, Academic Performance, Board-related Subject, Intelligence Quotient 

 

INTRODUCTION 

 

Education has an important role in social mobility, equity, public health and better 

opportunities for employment. In the Poverty Assessment of World Bank in 2001, Philippine 

education system is characterized as low in quality leading to various diseases such as poverty. 

The Philippine government then, in its effort to alleviate the status of Philippine education 

system, initiated the new K-12 educational system. In this system, new curricula for 

elementary and secondary schools were devised and basic education becomes compulsory. It 

is hoped that through this reformation program, as stated in its mission, quality education 

would be accessible to all Filipinos. 

 

Academic performance is a complex area in human life. As found out by Parri (2006), content 

knowledge and academic skills are important in order to surpass intermediate education but 

students must also develop sets of behavioral skills, attitudes and strategies that are equally 

crucial to good academic performance. Learning involves interaction of cognitive and non- 

cognitive skills and therefore includes the environment, perception, action, affect and 

sociocultural systems (Barsalou, 2010). These cognitive and non-cognitive factors, therefore, 

are not mutually exclusive because these continuously interact in essential ways to create 

learning. 

Research endeavors have been undertaken concerning the factors that affect college 

performance, however, there is scarce information involving Accounting Education with 



National Business and Management Conference 2015|p. 237 
 

 

Study Attitudes and Methods. Bearing in mind the importance of outstanding academic 

performance to academic success, the researchers conceptualized this study in order to 

determine the relationship of the six dimensions of Study Attitudes and Methods Survey 

(SAMS), namely: (1) Love of 

Learning (2) Conformity (3) Study Methods (4) Study Anxiety (5) Manipulation (6) 

Alienation towards Authority, with academic performance of Accountancy students in 

Accounting,  Business Law and Taxation. IQ, being one of the most prominent predictors of 

academic performance, was also integrated in this study. By doing this research work, the 

Accountancy students, faculty members and the Guidance & Testing Office is benefitted from 

the results. 

 

A factor that the researchers considered is the existence of failing students. In the School of 

Accountancy, it has been a fact that students experience academic failures. Based from the 

records of the dean of the department, an average of six (6) sections consisting of forty five 

(45) students each enroll annually in the first year and only one (1) or two (2) sections are able 

to graduate after five (5) years with a degree of Bachelor of Science in Accountancy. The 

immediate primary reason for this is because they are not able to meet the retention or cut-off 

policy grade of eighty four (84). Consequently, these students are advised to shift to Bachelor 

of Science in Management Accounting if they still want to stay in the same department. 

 

This means that majority of the students are not able to meet the rigors and constraints of their 

course and the standards set by the school. Hence, they are labeled as low performers only for 

the purpose of this study. Though SMU has always a higher passing rate compared to  national 

passing rate, a significant percentage, 44.26% (average for the past five scheduled 

examinations), of Marian CPA board examination takers were still not able to pass. 

It is from the aforementioned bases, the related issues and key concepts, that this study has 

been conceived. 

 

METHODOLOGY 

 

Research Design 
This study utilized the Descriptive-Quantitative-Correlational method of research. Regression 

Analysis was utilized to determine if there exists a significant relationship between the 

Accountancy students’ SAMS scores per dimension and their academic performance when 

grouped according to board-related subjects. Whereas correlational analysis was used to 

determine the significant relationships among Accountancy students’ SAMS scores per 

dimension. 

 

Research Environment 

The research locale was situated at Saint Mary’s University (SMU), Bayombong, Nueva 

Vizcaya, a catholic educational institution devoted into nurturing competent and innovative 

students who are bound by Christ’s mission. 

Specifically, the study was focused on the School of Accountancy (SoA). SoA is dedicated 

into nurturing and molding Marian Accountancy students into competent and globally 

competitive accountants through its Bachelor of Science in Accountancy and Bachelor of 

Science in Accounting Technology programs. 
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Research Subject 

The subjects of the study were the students of the SoA (2
nd 

year to 4
th 

year) during the academic 

year 2013-2014. The grades of second to fourth year Bachelor of Science in Accountancy 

(BSA) students from academic year 2011-2012 were evaluated. The subjects of the study were 

sorted into high and low academic performers. This is in relation to passers (high academic 

performers) and non-passers (low academic performers) in board-related subjects. 

 

Research Tool 

 

Document Review/Scanning was performed to gather pertinent data for the study. The SAMS 

scores of the students were acquired from the Guidance Testing Office (GTO) and kept with 

due confidentiality. While the students grades were obtained from the Dean’s office. 

 

Data Gathering Procedure 

Permission was requested from the Dean of the School of Accountancy through a request letter 

signed by the adviser for the purpose of obtaining the grades of Accountancy students. After 

getting the approval and the grades, the researchers evaluated the students of the School of 

Accountancy as low or high academic performers based on operational criteria. 

After dealing with the academic performance of the research subject, the researchers asked an 

approval from the GTO in order to obtain the SAMS scores of the high and low academic 

performing respondents which were significantly used in determining the relationships with 

academic performance. 

 

Statistical Treatment of Data 

After identifying the respondents and obtaining their general weighted averages and SAMS 

scores the researchers encoded the data and referred them to a statistician for the proper 

statistical computations.Mean and frequency count were then used on the respondents’ SAMS 

scores and board- related grades. Further, Pearson (r) was utilized to measure the degree of 

relationship among the SAMS dimensions and between IQ and the dimensions. 

 

In answering the highlight of the study, the relationship of SAMS dimension with the 

academic performance of Accountancy students was determined using the Regression 

Analysis. The researchers then collaboratively analyzed the data furnished by the statistician 

and made recommendations necessary for GTO and School of Accountancy. The presentation 

of which was established using the AMOS-Structural Equation Model as discussed in Chapter 

4.The analysis of data was done by the university statistician using the Statistical Package for 

Social Science (SPSS). 

 

 

 

RESULTS AND DISCUSSIONS 

 

The table shows that more than three-fourths (86.5%) of the respondents have high Love of 

learning. This may imply that Accountancy students love learning new things and doing 

schoolwork. Two-thirds (65.50%) of the respondents have high academic drive (conformity). 

Hence, majority of the students may have a strong desire to succeed in school and are willing 
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to devote the time and energy needed to achieve their goals. Such attitude is  generally  

accompanied by a desire to conform to the expectations of parents and teachers. According to 

Michael, Michael & Zimmerman (2000), these students usually earn the highest grades they 

are capable of learning. 

 

Meanwhile, almost one-third (32%) of the respondents have a weak desire to succeed in school 

and they are probably not willing to devote time and energy needed to achieve their academic 

goals. They may be unable to put a great deal of effort into schoolwork and may receive grades 

well below their capabilities. 

SAMS Profile 

Table 1. Percentage of Accountancy students’ score in the Study Attitudes and Methods 

Survey (SAMS) per dimension 

Dimensions Low 

f% 

Average 

f% 

High 

f% 
Love of learning 11.50% 2.00% 86.50% 

Conformity 32.00% 2.50% 65.50% 

Study Methods 21.50% 2.00% 76.50% 

Study Anxiety 37.50% 7.50% 55.00% 

Manipulation 58.00% 6.50% 35.50% 

Alienation toward authority 16.50% 1.50% 82.00% 

 

Three-fourths (76.50%) of the respondents have good study methods as implied by their high 

scores. They probably developed study habits that allow them to complete assignments 

efficiently, and their exams satisfactorily.  They tend to be systematic and organized because  

they make efficient use of their study time. This may allow them to have free time to  

concentrate on other enjoyable activities. Twenty-one percent of the respondents have poor  

study methods which may indicate that they have not learned effective study skills and may  

spend extra time completing assignments due to poor organization or ineffective study 

methods. 

Majority (55%) of the respondents have high study anxiety. They are probably very worried 

about their academic performance and may suffer a lack of confidence in their abilities. They 

may also be fearful of being a disappointment to parents and teachers. 

 

Meanwhile, the significant others (45%) may have insignificant study anxiety because they 

are able to handle study anxiety well which may later on yield positive academic performance. 

Majority (58%) of the respondents lack manipulative behavior as shown by their low scores 

in this area. These students tend to rely on their own effort in order to achieve positive results 

and reach their goals. They usually involve others like classmates and teachers but in a 

collaborative way which involves mutual social relationships. 

 

Thirty-six percent of the remaining respondents have high scores which may imply the 

characteristics of manipulative behavior.  The tendency is for them to prod or try to manipulate  

or force others, especially their classmates and teachers for the purpose of gaining favorable 

treatment or getting a better grade. 
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More than three-fourths (82%) of the respondents have high scores in this area which is five 

times the number of low scorers (16.50%). Accountancy students experience alienation toward 

authority. This may imply that they tend to feel rejected and isolated in the school  setting. 

They may feel that teachers and other school authorities are there to punish, rather than support 

them. They may also derive a sense of satisfaction from violating or getting around school 

rules and regulations. 

 

General Weighted Average in Board-Related Subjects 

Table 2: Accountancy students’ frequency of grades in Accounting, Business Law and 

Taxation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 2 shows the range of possible grades of the respondents classified into ten  intervals. 

For Accounting, the frequency of average grades tend to increase as the grades approaches the 

middle class interval or the class interval of 83-85. Consequently, this interval contains the 

highest frequency with 53 grades included in this class interval. 

For Business Law, the class interval of 91-93 contained the most frequency the class interval 

of 81-83, which contained the next most number of frequencies, only totaling to half of the 

frequency of 91-93. 

For Taxation, the class intervals of 86-88 and 91-93 contained the most frequencies, with the 

latter lesser by two compared to the former. 

According to spss.com.hk/amos/, AMOS - Structural Equation Model (SEM) quickly creates 

models to test hypotheses and to confirm relationships among observed and latent variables- 

moving beyond regressions to gain additional insights. In this study, the model computed the 

Pearson correlation(r) to determine the relationship among the 6 Study Attitude and Methods 

Survey (SAMS) dimensions and Intelligence Quotient (IQ). The correlational relationships 

were shown in the model as double headed arrows connecting two variables. Blue- colored 

arrows denote significant correlations whereas black-colored arrows signify insignificant 
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correlations. The values beside the arrows are the correlation estimates. Correlation estimates 

between values greater than 0 to 1, imply positive correlation while correlation estimates  

between values less than 0 to -1, infers negative correlation. 

 

 

The AMOS-SEM, through regression analysis, is also used to determine predictors of 

academic performance. The regression relationship is shown in the model by single headed 

arrows starting from predictor variable and ending with the outcome/dependent variable. The 

regression coefficients are shown besides the single headed arrows. Positive coefficient means 

a change in the predictor increases the value of the outcome variable while a negative score 

means a change in the predictor decreases the value of the outcome variable. 

Figure 3 shows the output of SEM analysis regarding the relationship between the SAMS 

dimensions and academic performance in Accountancy board-related subjects. The output is 

a model fitted into the data i.e. corrected model or reduced model contains the least number 

of variables but which is not significantly different from the unreduced or saturated model
1

 

The study theorized that the six dimensions of SAMS are correlated and that the dimensions 

predict the respondent accountancy students’ academic performance in three undergraduate 

major and board related subjects. The study also included IQ as one of its predictors of 

academic performance. Moreover, the model theorizes that the respondents’ academic 

performance is interrelated. 

 
Figure 1: AMOS-SEM model 

Legend: RS_A: Love of Learning; RS_B: Academic Drive: 

Conformity; RS_C: Study Methods; RS_D: Study Anxiety; 

RS_E: Manipulation 

RS_F: Alienation towards Authority; IQRS: Intelligence Quotient Raw Score AvAG: 

Average Accounting Grade; AvBLG: Average Business Law GradeAvTaxG: Average 

Taxation Grade 

 

 

 

Table 3. Model Goodness of Fit Statistics 

Test Criteria Remarks 

CMIN min achieved, chi-sq = 5.729, 

df=4 

 

p=.220 .05 ≤ p ≤ 1 good fit 

RMSEA Root mean square error  
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0.05 .05 ≤ RMSE ≤ .08 Good 
 

Table 3 summarizes the Goodness of Fit Statistics for the model that is theorized in this study. 

The computed chi-square is not significant indicating that the model fits the data (chi- 

sq=5.729, df =4, p > .05). According to Anglim (2007), a RMSEA ≤ .05 is good and ≤ .08 is 

acceptable thus the arrived model is good. 
 

Table 4. Correlation/Covariance matrix among the SAMS Dimensions and IQRS
2

 

Correlations Corr Covariance 

Estimate 

(r) 

Estimate S.E. C.R. P 

RS_B <-- 

> 

RS_A 0.545 13.82 2.033 6.797 *** 

RS_C <-- 

> 

RS_A 0.684 23.675 2.946 8.036 *** 

RS_F <-- 

> 

RS_A -0.168 -5.627 2.137 - 

2.633 

0.008 

RS_E <-- 
> 

RS_A 0.141 5.374 2.129 2.525 0.012 

RS_B <-- 
> 

RS_C 0.659 16.637 2.132 7.803 *** 

RS_B <-- 
> 

RS_F -0.245 -5.978 1.507 - 

3.966 

*** 

RS_C <-- 

> 

RS_E 0.135 5.109 1.905 2.682 0.007 

RS_C <-- 

> 

RS_F -0.237 -7.89 2.148 - 

3.673 

*** 

RS_D <-- 

> 

RS_E 0.38 16.401 3.225 5.085 *** 

RS_D <-- 

> 

RS_F 0.446 16.95 2.867 5.911 *** 

RS_E <-- 
> 

RS_F 0.467 17.051 2.789 6.115 *** 

IQRS <-- 
> 

RS_D -0.195 -13.104 4.816 - 

2.721 

0.007 

IQRS <-- 
> 

RS_E -0.255 -16.461 4.727 - 

3.482 

*** 

IQRS <-- 

> 

RS_C -0.077 -4.547 4.102 - 

1.109 

0.268 

IQRS <-- 

> 

RS_B 0.059 2.551 2.964 0.861 0.389 

IQRS <-- 

> 

RS_F 0.087 4.968 4.045 1.228 0.219 

Legend: RS_A: Love of Learning, RS_B: Academic Drive: Conformity, RS_C: Study 

Methods, RS_D: Study Anxiety, RS_E: Manipulation, RS_F: Alienation towards 

Authority; RS_A: Love of Learning; RS_B: Academic Drive: Conformity; RS_C: 
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Study Methods; RS_D: Study Anxiety; RS_E: Manipulation; RS_F: Alienation 

towards Authority; IQRS: Intelligence Quotient Raw Score; AvAG: Average 

Accounting Grade; AvBLG: Average Business Law Grade; AvTaxG: Average 

Taxation Grade 

 

The correlation analyses among the SAMS variables (6 domains and IQ) are summarized in 

Table 8. A glean at the table reveals that almost all of the dimensions are significantly 

correlated with each other. (i.e. some correlations that are not significant are not included 

such as the correlations between Conformity and Study Anxiety). However, the SAMS 

domain of “Love of learning” has a significant positive relationship with academic drive 

(r=.55, p<.001), study methods (r=.68, p<.001), manipulation (r=.14, p<.012), and a 

significant negative relationship with  alienation  towards  authority  (r=-.17,  p=.008)  and  is  

not  correlated  with     Intelligence Quotient (p= -.06, p=.39). The findings suggest that an 

accountancy student, who gains sheer pleasure from doing academic work (RS_A) tends to 

have a high level of determination and conformity to institutional requirements and teachers’ 

expectations (RS_B), tends to have good study methods (RS_C) and low alienation towards 

authority (RS_F). An accountancy student who loves learning has a high tendency to have a 

systematic, organized, methodical, and well planned set of working habits and procedures 

(RS_C). The same student has a tendency to manipulate school authority and/or co-students 

in order to gain favorable treatment or better grades. 

 

Meanwhile, the negative relationship between love of learning and alienation towards 

authority may mean that the same student tends to accept school rules and regulations  and 

respect the authority of teachers and other school employees. The research of Archer (1998) 

supports the insignificant relationship of IQ and Love of Learning. He found out that students 

do academic activities based on their attitude towards learning regardless of their intelligence. 

 

Academic drive (RS_B) is also significantly and positively correlated with study methods 

(RS_C) (r=.66, p<.001), manipulation (RS_E) (r=.14, p=.007) but is negatively and 

significantly correlated to alienation towards authority (RS_F) (r=-.245, p<.001). However, 

academic drive is not correlated with Intelligence Quotient (r=.06, p=.39). The former 

statements mean that a persistent student (RS_B) is likely to possess an effective study skills 

and techniques resulting in the optimal use of time and ability (RS_C). However, he has a 

tendency to manipulate school authority and/or fellow students in order to gain favorable 

treatment or better grades. High academic drive also tends to go with low alienation towards 

authority wherein a student tends to follow and cope with rules and responsibilities in the 

school setting. In relation to this, the study of Chamorro-Premuzic & Furnham (2005) supports 

the insignificant relationship of Intelligence Quotient and Academic Drive. His study 

concluded that Intelligence Quotient and Motivation  are related but nonetheless, categorically 

distinct. The statement of Chamorro-Premuzic & Furnham implies that even if one is highly 

motivated, his intelligence quotient cannot be likely determined and vice-versa because these 

two characteristics are different. 

 

Study Methods (RS_C) have likewise a significant positive correlation with manipulation 

(RS_E) (r=.14, p=0.007) and a significant negative correlation with alienation towards 

Authority RS_F) (r=-.24, p<=.001). Study Method is no correlation with Intelligence Quotient 
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(r=-.08, p=.268). The finding suggests that a student who has a systematic, organized, 

methodical, and well planned set of working habits and procedures in meeting assignments 

and in taking examinations (RS_C) is inclined to use power and influence to achieve one’s 

goals and to enhance one’s status even at the expense of the teacher or administrator, playing 

up to the  teacher to gain favorable treatment or special consideration. (RS_E). This effective 

and efficient study method tend to equate with acceptance of school rules and regulations, and 

respect to the authority of teachers and other school employees as evidenced by the negative 

relationship between study method and alienation toward authority. The study of (Hofstee, 

2001; Zeidner & Matthews, 2000) supports the insignificant relationship of Intelligence 

Quotient and Study Methods. Their study concluded that personality and intelligence are 

essentially unrelated constructs. This may mean that the students’ study habits and attitudes 

towards schoolwork do not clearly determine their academic capability. Furthermore, the 

students’ efforts or how they deal with exams, assignments, quizzes and even time 

management does not necessarily  determine if the resulting academic performance (grades) 

will be high or low since study methods and learning capabilities tend to be relative to every 

student. 

 

Study anxiety (RS_D) is significantly and positively correlated with manipulation (RS_E) 

(r=.38, p<.001) and Alienation towards authority (RS_F) (r=.45, p<.001) but it is significantly 

and negatively correlated with Intelligence Quotient (r=-.20, p=.007). The finding suggests 

that an accountancy student who feels very worried about academic performance and who 

suffers from lack of self-confidence in doing academic work (study anxiety as defined in the 

SAMS Manual) tend to manipulate others in order to gain favorable treatment and/or better 

grades. The same student is likely to inhibit a feeling of alienation towards authority which 

may mean that this student feels rejected and isolated in the school setting (RS_F).  He may 

feel that teachers  are there to punish, rather than to support (RS_F). Also, study anxiety and 

intelligence quotient are inversely related such that a student who possesses a considerably 

low intelligence quotient will most likely be very worried about academic performance and 

may suffer from lack of confidence in doing academic works. In support to this, high Self-

esteem (the direct opposite of Study Anxiety) predicts the intelligence of a person as validated 

by Gabriel, Critelli, & Ee (1994). 

 

Manipulation (RS_E) is significantly and positively correlated with Alienation towards 

Authority (RS_F) (r=.47, p<.001) but is negatively correlated with Intelligence Quotient (r=-

.25, p<.001). Intelligence Quotient is positively but has no correlation with Alienation towards 

Authority (r=.09, p=.219). This means that a student who manipulates others in order to obtain 

favorable treatment and/or better grades also tends to deviate from school rules and regulations 

and disrespect the authority of teachers and other school employees (RS_F). A manipulative 

student tends to have low intelligence quotient. Goodman (2010) stated that there is a tendency 

for a person to discriminate (Manipulation) others as he alienate himself. Also, Suen (2001) 

found that bullies (manipulative students) have below average IQ. Meanwhile, the study of 

Eysenck (1994) supports the insignificant relationship of Intelligence Quotient and Alienation 

towards authority. His study concluded that Intelligence Quotient is unrelated to Personality. 

 

The regression analysis part of the model is summarized in Table 4. The results shown 

identifies Intelligence Quotient as a significant predictor of average performance in 
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Accounting (Beta=.49, p<.001). This means that a student with high IQ is likely to have high 

average grade  in his/her Accounting subjects. In support to this, Corno (2003) found out that 

Self-regulation of cognition (an element of high IQ) is an important aspect of student learning 

and academic performance. This may imply that high intelligence quotient may contribute to 

academic performance. Deary, Strand, Smith, & Fernandes (2007) found a strong and positive 

relationship between intelligence and academic achievement. Intelligence, as they measured 

through various intelligence tests, was found to be the best predictor of students’ grade point 

average (GPA). Mathiasen (1994), in his study, found out that intelligence quotient is strongly 

related (r=.320, p<.01) to academic performance. Also, Ovidiu Brazdău & Cristian Mihai 

(2002), stated that academic success predictors usually consist of cognitive measures, 

pertaining to mental ability or intelligence. Intellect has been associated with academic success 

in school (Shuerger & Kuma, 1987) and university, both at an undergraduate (De Fruyt & 

Mervielde, 1996) and postgraduate (Hirschberg & Itkin, 1978) level. 

Table 4. Regression Coefficients for Academic Performance on Board-related subjects 

between SAMS dimension and IQ. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Legend: RS_A: Love of Learning; RS_B: Academic Drive: Conformity; RS_C: Study 

Methods
; 
RS_D: Study Anxiety RS_E: Manipulation; RS_F: Alienation towards Authority 

 

Also, the respondents’ average or weighted grade in business law was found predictable by 

average Accounting grade (Beta=.52, p<.001) and Study Methods (Beta =.28, p=.018). A 

student who excels in Accounting and has a well-organized study habit is likely to have high 

grades in business law subjects. Accounting grade has a higher standardized coefficient 

(estimate) which means that it is a better predictor than Study Methods. Tinkelman (2011) 

also found out that a strong relationship exists between Accounting and Business Law grades. 

A statement that may somehow aide in the explanation of the relationship between Accounting 

and Business  Law is  the  conclusion of the  study of  Bealing and  Baker  (2011) which stated    

that Business Law and Principles of Management courses were helpful in predicting success 
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in Accounting courses.  Fuller and Hargadon (2008) further demonstrated the relative 

importance  of Accounting skills for anyone interested in maximizing potential in Business 

Law. Meanwhile, Fielden (2004) states that good study habits help the student in critical 

reflection in skills outcomes such as selection, analyzing, critiquing and synthesizing (skills 

that are used in law subjects). However, the researchers were not able to find a study that 

actually says that Accounting is a better predictor than study methods. 

Meanwhile, Taxation grade can be predicted by Accounting grade (r=.71, p<.001), Business 

Law grade (r=.38, p<.001), Alienation towards authority (r=.12, p=0.04) and Manipulation 

(r=-.11, p=0.048). Accounting grade is the best predictor of Taxation  grade because it has the 

highest standard estimate. Also, it can be deduced that if a student excels in Accounting and 

Business Law, he is expected to also do good in Taxation. This may imply that Accountancy 

students seem to maintain a stable high grades in major subjects. This may explain why the 

School of Accountancy regularly has the most number of Academic Scholars (according to 

the records of the Dean of the School of Accountancy). Simon James (2002) stated that 

Accounting skills are necessary in Taxation. Colson (2002) also pointed out the importance 

of business law and taxation to the professional knowledge of a Certified Public Accountant. 

Meanwhile, a student who accepts school rules and regulations and who respects the authority 

of others in the academic environment (inverse of RS_F) is also expected to get a high grade 

in Taxation. Also, a student who manipulates others for the purpose of gaining favorable 

treatment is expected to get a high grade in Taxation. However, the researchers were not able 

to find a literature that may actually support that manipulation of others may eventually 

improve Taxation grade/academic performance in any way. 

Table 9 demonstrates that most of the SAMS dimensions do not significantly affect or do not 

have significant relationship with the academic performances in board related subjects as 

designated by black figures in the column of standard estimate. 

Likewise, the table exhibits negative relationships that do not significantly predict the 

independent variable such as Love of Learning and Accounting (r=-.04, p=.681), Study 

Methods and Accounting (r=-.02, p=0.829), Study Anxiety and Accounting (r=-.04, p=0.542), 

Alienation towards Authority and Accounting (r=-.06, p=0.502), Love of Learning and 

Business Law (r=- 

.19, p=.075), Academic Drive and Business Law (r=-.03, p=0.795), Love of Learning and 

Taxation (r=-.05, p=0.451), and Intelligence Quotient and Taxation and (r=-.05, p=0.375). As 

stated by Stanley (1999), there is a weak connection between study habits/skills and their 

performance among at risk students. 

Although there are positive relationships among Academic Drive and Accounting (r=.09, 

p=.269), Manipulation and Accounting (r=.04, p=.593), Academic Drive and Taxation (r=.02, 

p=.695), Study Method and Taxation (r=.08, p=.262), Study Anxiety and Taxation (r=.01, 

p=.897), Study Anxiety and Business law (r=.07, p=.45), Manipulation and Business Law 

(r=.07, p=.491), and Alienation towards Authority and Business Law (r= .01, p=.945) these 

do not meet the confidence level to have significant relationships. The insignificance of 

Academic Drive to Accounting and Taxation may be explained by the study of Nolen (1998) 

which concluded that students have distinct motivational orientations. One thing that 

motivates a person does not necessarily motivate others, considering individual differences. 

For Study Anxiety, Benjamin (2001) found out that regardless of the anxiety level, anxious 

students seem to be ineffective learners. Test anxiety was not significantly related in a linear 

or nonlinear fashion to learning (Hill & Wigfield, 1984). 
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In summary, some SAMS dimensions (Study Methods, Manipulation and Alienation towards 

Authority) have significant relationship with academic performance when grouped according 

to board-related subjects. The respondents’ SAMS scores under Study Methods can predict 

the respondents’ performance in their business law subjects. Meanwhile, Manipulation and 

Alienation towards Authority can predict the respondents’ performance in their taxation 

subjects. However, the other three SAMS dimensions (Love of Learning, Academic drive and 

Study Anxiety) don’t have significant relationship towards the respondents’ academic 

performance in any of the three board subjects. 

Also, only Accounting grade is predicted by IQ and if an Accountancy student has a high 

grade in Accounting, his tendency is to maintain an equivalent high grades in Business law 

and Taxation. Meanwhile, IQ is insignificantly related to the SAMS dimensions except for 

Study Anxiety and Manipulation. 
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CONCLUSIONS 

 

As presented in the summary of findings from the analysis of data, the following conclusions 

have been formulated: 

 

1. Most of the students from the school of accountancy possess high interest in learning and 

doing schoolwork independently. They usually utilize their time in school to outmost 

possible way. They preferably very optimistic in achieving their goals to meet 

expectations from their parents and teachers. 

2. Most of the accountancy students are worried about their academic performance and 

subject to fearful disappointment from their parents and teachers. Most of them feel 

rejected in school setting so they tend to violate school rules and regulations. 

3. Most of the accountancy students have high grades in business law and taxation. 

However, their grades in accounting fall in the cut-off or near the cut-off percentage of 

84. 

4. There is a significant relationship only between the students’ study methods, 

manipulation, alienation towards authority to business law and both taxation grades 

respectively. Meaning the SAMS dimensions can predict the students’ grades in their 

board related subjects. 

5. Study methods and manipulation have a positive relationship to taxation grades. Thus, if 

a student has a high score in the dimension variables, he will likely have a high grade in 

taxation. On the other hand, alienation towards authority has a negative relationship with 

taxation grades. Meaning, if a student has a high score in the said dimension, his grades 

in taxation is low and vice versa. 

6. IQ can significantly predict accounting grade but not business law and tax grade. 

However, accounting grade can significantly predict grades in both business law and tax. 

 

RECOMMENDATIONS 

 

1. The Guidance and Testing Office should initiate or conduct more programs and seminars 

concerning effective study attitudes and methods in order for the Accountancy students 

to enhance their academic performance in Accounting, Business Law and Taxation 

subjects. 

2. The researchers also recommend that the SAMS will be undertaken by the students during 

their second year so that the results of the survey may likely predict and affect  their 

academic performance in board-related subjects since their first year stay in the university 

serves as adaptation or adjustment stage. 

3. The Accountancy students must develop further their methods in studying or learning in 

order to improve their Business Law grade. 

4. The Accountancy students must not manipulate or drive others, specifically their 

classmates or mentors, in order to excel or obtain high grades in Taxation subjects as 

signified by the negative significant relationship between Manipulation dimension score 

and academic performance in Taxation. 

5. The Accountancy students must feel being isolated and must fear teachers and other 

school officials, the authority, so that they can likewise achieve a good performance in 

Taxation subjects as Alienation towards authority is positively and significantly related 
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to academic performance in Taxation. 

6. Business Law instructors are recommended to devise means of leading or helping 

students establish good and well-established study methods to improve their students’ 

academic standing. 

7. Taxation teachers are also recommended to let their students perform independently, have 

fear with them and not to let their students manipulate them in order to excel in their 

academic performance in Taxation. 

8. Future researchers will incorporate the fifth year students (from second year students to 

fifth year students) since the fifth year students at this present research did not take their 

SAMS. 
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