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Abstract 
 
For an organization to be effective it must be organized according to task or the reason why it is 
organized. Simply stated, effective schools achieve their goals and objectives of developing 

knowledge, skills and values in learners. However, research has led to the comprehensive 
meaning of effective school as learning institutions that simply achieve organizational goals and 

objectives seem incomplete. This is due to the fact that school being a dynamic organization 
evolves through the years as well as its curricula and simply achieving its goal is not enough for 

it to be pronounced as effective. It involves several factors to consider which are advanced by 
different authors in organizational effectiveness to consider that a school is an effective 

organization. Consequently, this paper assessed and determined the relationship of the presence 

and practice of educational management dimensions to the factors that influence the 
organizational effectiveness of DLSL–CBEAM. It used the five-factor theory of effective 

schools advanced by Edmonds (1979) which includes clear focus on instruction; student 
acquisition of basic skills, and frequent monitoring of student progress; a safe and orderly school 

atmosphere ; correlation between expectation and achievement; and strong and pervasive 
educational leadership. The perceptions of 288 students, 28 full-time professors, and 4 

administrators were sought. The study found the presence of these factors as all of them are 
identified as practiced Very Often. Systematic follow up of student progress got the highest 

mean which is different from Edmonds’ educational leadership. The study further found 
 
DLSL-CBEAM as a Very Effective organization and its adaptability as the highest among the 
correlates of the perceived organizational effectiveness. However, as to the relationship between 
educational management dimensions and correlates of effectiveness, using Spearman's Rank-
order Correlation, the study found it to be not significant. Using ANOVA, the study further 
determined that there are significant differences in the perceived educational dimensions 
between administrators and professors, professors and students, but there is no significant 
difference between administrators and students. In the perceived correlates of organizational 
effectiveness, only the difference in perceptions of professors and students are significant. 
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Introduction 
 

Much has been said, researched, and a lot of findings from different studies all in an effort 
to clearly determine the factors that truly and directly contribute to school effectiveness. The 
components of these factors vary in terms of comprehensiveness and focus. Theories are formed 
by different researchers and yet they all agree that effective schools are those that accomplish their 
goals and objectives they set to achieve for the organization and the learners. Too, some researches 
like the one done by Bezirtzoglou (2004) advances that the assessment of the organizational 
effectiveness of the school must be done periodically as it is not sustainable for some period of 
time. 

 
According to Daft (2010) and Drucker (2006) an organization is considered to be effective 

if it is organized according to task or the reason why it is organized. Simply stated, effective 
schools achieve their goals and objectives of developing knowledge, skills and values in learners. 
Research has led, however, to the comprehensive meaning of effective school as learning 
institutions that simply achieve organizational goals and objectives seem incomplete. This study 
identified the correlates of effectiveness of De La Salle Lipa - College of Business Economics 
Accountancy and Management (DLSL-CBEAM). 

 
The College over the years that it is offering business education among other courses 

through different departments, no formal study was done to assess the College organizational 
effectiveness vis-à-vis the five-factor formula as advanced by Edmonds (1979). 
 

There may be serious doubts; however, as to the use of this 35-year old (to date) theory 
and its relevance are put to serious questioning. Yet the same theory in a dissertation done by 
Rodney L. Peterson (2011) entitled Teacher Perceptions of the Importance of Effective Schools  
Correlates to Improving Student Achievement, Edmonds’ (1979) review of effective schools 
which identified five correlates that make schools successful in educating all students: strong 
administrative leadership, high expectations for student achievement, a safe and orderly school 
atmosphere, student acquisition of basic skills, and frequent monitoring of student progress is used. 
Peterson (2011) further observed that other researchers affirmed Edmonds’ conclusions and 
identified an additional correlate which is successful parent and community involvement programs 
is present in effective schools as well. 
 

Furthermore, the researcher believes since this study is a pilot research to assess the 
effectiveness of the College, the five-factor formula is the best starting point. Subsequent studies 
to validate the results and determine its sustainability for “according to some academics it is highly 
questionable that the effectiveness of specific schools could be sustained” (Bezirtzoglou,  
2004) may be the ideal time to use the expanded factors. This idea as well as the periodic 
assessment of organizational effectiveness is included in the recommendations of this study. 
 

The main concern of the study is determining the relationship of the presence and practice 
of educational management dimensions to the factors that influence the organizational 
effectiveness of DLSL - CBEAM. 

 
To achieve the purpose of the study, answers to the following problems based on the 

perceptions of the three stakeholders of the College: students, administrators, and professors, are 
sought: 1. how do the respondents perceive and assess the presence and practice of educational 
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management dimensions in DLSL-CBEAM?; 2. how do the respondents rate the effectiveness of 
DLSL-CBEAM?; 3. is there a significant relationship between the presence and practice of school 
management dimensions and school effectiveness?; 4. in which management components do 
DLSL-CBEAM need improvement or adjustment in effectiveness? 5. are there significant 
differences in the perceptions of effectiveness among the respondents?. 
 

This study is very significant to DLSL and helps improve the management of the College 
and to a number of concerned individuals like professors and parents. The study is also significant 
to the College administrators for through this study they would know the areas of concern which 
need adjustment or improvement to make the College an effective organization. 

 
Moreover, in the light of the major changes the college has undergone these past years in 

terms of the number of students and curricula, the implementation of the school policies and 
strategies and the organizational effectiveness must be evaluated to determine if adjustments or 
enhancements in some management dimensions or components should be undertaken. 
 
METHODOLOGY 
 

The study mainly concentrated on the educational management components or dimensions 
and their influence to the organizational effectiveness of De La Salle Lipa – College of Business, 
Economics, Accountancy and Management (DLSL-CBEAM). 
 

The study focused on the Academic year 2012 – 2013. It involved three respondent-groups: 
4 College administrators, 28 full-time professors, and 288 students from different courses and 
different levels which comprised a cross section data. Data gathering activities were done starting 
the second week of February 2013. 

 
Respondents were selected using the purposive sampling method where respondents were 

selected according to their roles in the College. Slovin’s sample size formula was used to determine 
the sample size needed for the students based on the total number of enrollees from first year to 
fourth year in the College. Representative classes in all levels were surveyed to be able to get the 
cross section data. Professors and administrators since they are few the census method was applied. 
 

The process of establishing the significant relationship between the organizational 
effectiveness and the educational dimensions of the DLSL-CBEAM was a two-tiered study. The 
first phase determined the presence and practice of the five-factors by Edmonds (1979). The 
second phase determined the organizational effectiveness of the College in terms of its 1. 
adaptability (the ability of the College to effectively receive, process, and act on information to 
achieve performance), 2. goal attainment, 3. integration (the process of achieving unity of efforts 
among the College units and management to achieve for the College), and 4. values formation and 
internalization (affective desires or wants of the College that guide the behavior of all persons 
involved and connected to the College). 
 

This is illustrated in the foregoing conceptual/operational framework (Figure 1). 
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Figure 1. Conceptual/Operational framework of the correlates of effective schools 

 
A survey using questionnaires in gathering data was employed where the respondents 

were asked to choose answers and the obtained means have the following values and adjectival 
rating assigned as to the degree of presence and practice of educational management components 
in Part I: 
 

Rating Adjectival Rating 

1.00 – 1.75 Never 

1.76 – 2.50 Sometimes 

2.51 – 3.25 Often 

3.26 – 4.00 Very Often 
 
 
 

The values assigned as to the degree of organizational effectiveness in Part II and their 
adjectival interpretations are: 
 

Rating Adjectival Rating 

1.00 – 1.75 Not Effective 

1.76 – 2.50 Fairly Effective 

2.51 – 3.25 Effective 

3.26 – 4.00 Very Effective. 

 
Analyzing the data gathered, the study used frequency distribution, weighted mean, 

Spearman rank-order correlation analysis and ANOVA as the statistical tools. 

 

RESULTS AND DISCUSSIONS 
 

 

Table 1 presents the overall mean of the educational dimensions of the College. The study 
found the presence and practice as Very Often as indicated by the 3.38 overall weighted mean. 
Students’ progress has the highest mean posted at 3.50 followed by instructional program at 3.40. 
The weighted mean for the school’s safe environment is 3.37 which is rated the third highest. The 
two factors which are educational expectancies and achievement, and educational leadership were 
rated with 3.31 weighted mean, although the lowest are still interpreted as Very Often. 
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These results are contrary to the findings of Edmonds (1979) which is the educational leadership 
as the most dominant factor. However, this is consistent with the study of Saleem et al (2012) that 
the five factors are determinants of school effectiveness and safe environment as the third highest. 
Researchers in the area of educational leadership have identified links between educational 
leadership and school effectiveness due to the perception that educational leaders affect school 
effectiveness (Pashiardis, 2004). Still, high educational expectancies and achievements in the 
study done by Callender (2007) was rated the highest. 
 

 

Table 1. Educational management dimensions practiced in DLSL-CBEAM 

 

Table 2 presents the correlates of school effectiveness. The study found Adaptability as the 

highest correlates with a mean of 3.47 among the four factors. Most of them are rated Very 

Effective. Only Integration was rated as effective. The mean for the correlates of school 

effectiveness is 3.32 which is interpreted as Very Effective 
 

The result as perceived that Integration (Coordination ) rated the lowest is contrary to the 
findings of the research done by Saleem et al (2012) which rated the second highest. 

 
 

Table 2. Correlates of school effectiveness of DLSL-CBEAM 

Correlates of Effectiveness Mean Verbal 

  Interpretation 

Adaptability 3.47 Very Effective 
Goal Attainment 3.33 Very Effective 

Integration 3.21 Effective 
Values Internalization 3.28 Very Effective 

   

Overall Mean 3.32 Very Effective 
 
 
 
 
 
 
 
 
 
 
 

 Educational Dimensions Mean Verbal 

   Interpretation 

 School Environment 3.37 Very Often 
 Educational Expectancies and Achievement 3.31 Very Often 

 Educational Leadership 3.31 Very Often 

 Instructional Program 3.40 Very Often 

 Students’ Progress 3.50 Very Often 

    

 Overall Mean 3.38 Very Often 
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Table 3 presents the relationship of Education Dimensions and Organizational 
Effectiveness as perceived by the four administrators. At 0.01level, results revealed that there 
exist perfect significant relationship (r-value 1.000) between the following: a) Expectancies and 
Achievement and Values Internalization; b) Expectancies and Achievement and Organizational 
Effectiveness and Education Dimension and Values Internalization. Summarily, for 
Administrators, there exist a perfect significant relationship between Education Dimension and 
Organizational Effectiveness (r-value 1.000, p-value < 0.01). 

 

 

Table 3. Correlation of education dimensions and organizational effectiveness: Administrators 

 
** Correlation is significant at the 0.01 level (2-tailed) 
 

Table 4 shows the relationship of Education Dimensions and Organizational 
Effectiveness as perceived by the 27 regular professors. Results revealed that all relationships 
at 0.01 level between Education Dimensions and Organizational Effectiveness as perceived by 
the professors are significant. Overall, relationship between the two variables is significant (r-
value 0.813, p-value < 0.01). 
 
Table 4. Correlation of education dimensions and organizational effectiveness: Professors 

Variables 
Adaptabilit
y Goal Integration Value Organizational 

  Attainment  Internalization Effectiveness 
School Environment 0.523** 0.523** 0.523** 0.528** 0.578** 
Expectancies and 
Achievement 0.674** 0.593** 0.628** 0.676** 0.689** 

Educational Leadership 0.458* 0.444* 0.631** 0.550** 0.590** 

Instructional Program 0.601** 0.545** 0.683** 0.549** 0.681** 
Student’s Progress 0.682** 0.428* 0.597** 0.574** 0.674** 

      
Education Dimension 0.751** 0.617** 0.777** 0.717** 0.813**  
** Correlation is significant at the 0.01 level (2-tailed)   
* Correlation is significant at the 0.05 level (2-tailed)  

 

 

Table 5 presents the relationship of Education Dimensions and Organizational 
Effectiveness as perceived by the 288 students. Results revealed that all relationships between 
Education Dimensions and Organizational Effectiveness as perceived by the students are 
significant. Overall, the relationship of Education Dimensions and Organizational 

 Variables Adaptability Goal Integration Value Organizational 
   Attainment  Internalization Effectiveness 

 School Environment 0.943 0.889 0.632 0.949 0.949 

 
Expectancies and 
Achievement 0.894 0.949 0.800 1.000** 1.000** 

 Educational Leadership 0.707 0.833 0.949 0.949 0.949 
 Instructional Program 0.707 0.833 0.949 0.949 0.949 
 Student’s Progress 0.236 0.056 0.316 0.316 0.316 
       

 Education Dimension 0.894 0.949 0.800 1.000** 1.000** 
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Effectiveness as perceived by the students is significant (r-value 0.835, p-value < 0.01). 
 
Table 5. Correlation of education dimensions and organizational effectiveness: Students 

Variables Adaptability Goal Integration Value Organizational 
  Attainment  Internalization Effectiveness 
School Atmosphere 0.625** 0.648** 0.597** 0.651** 0.711** 
Expectancies and 
Achievement 0.627** 0.614** 0.572** 0.631** 0.690** 
Educational Leadership 0.664** 0.650** 0.637** 0.652** 0.738** 
Instructional Program 0.650** 0.638** 0.685** 0.692** 0.753** 
Student’s Progress 0.651** 0.682** 0.602** 0.680** 0.743** 

      
Education Dimension 0.738** 0.738** 0.709** 0.758** 0.835**  
** Correlation is significant at the 0.01 level (2-tailed)  

Table 6 shows the differences on the perception of respondents on educational 
dimensions. Results revealed that significant difference exist in Educational Leadership (f-
value 8.66, p-value 0.000) and Students Progress (f-value 3.03, p-value 0.050). On one hand, 
Educational Leadership was perceived the highest by the Administrators (M=3.71) and lowest 
by the professors (M=2.90). The same is true with the case of Student’s Progress. Other 
differences are insignificant. Overall educational dimensions are perceived significantly 
different by the administrators, professors, and students. 

 
Table 6. Differences on the perception of the respondents on educational dimensions 

 
Educational Dimensions Group Mean F-Value P- Value  Interpretation 

School Atmosphere Administrators 3.63 2.57 0.078 Not 

Significant Professors 3.16 

Students 3.31 

 

Expectancies and Achievement 

 

Administrators 

 

3.45 

 

0.39 

 

0.677 

 

Not 

Significant Professors 3.23 

Students 3.27 

 

Educational Leadership 

 

Administrators 

 

3.71 

 

8.66 

 

0.000 

 

Significant 

Professors 2.90 

Students 3.30 

 

Instructional Program 

 

Administrators 

 

3.71 

 

1.87 

 

0.156 

 

Not 

Significant Professors 3.19 

Students 3.29 

Student’s Progress Administrators 3.84 3.03 0.050 Significant 

Professors 3.26 

Students 3.56 

 

Education Dimensions   Administrators     3.67        3.73      0.025     Significant 

Professors 3.15 

Students 3.32 

 
 
 
Table 7 shows the differences on the perceptions of respondents on organizational effectiveness. 
Results revealed that it is perceived significantly different by the three groups of respondents. 
All differences in the perceptions are significant. 
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Table 7 Differences on the perception of the respondents on organizational effectiveness 

 

 
Organizational Effectiveness Group Mean F-Value P- Value  Interpretation 

Adaptability Administrators 3.90 3.57 0.029 Significant 

Professors 3.21 

Students 3.30 

 

Goal Attainment 

 

Administrators 

 

3.65 

 

8.32 

 

0.000 

 

Significant 

Professors 2.98 

Students 3.35 

 

Integration 

 

Administrators 

 

3.60 

 

9.22 

 

0.000 

 

Significant 

Professors 2.81 

Students 3.22 

 

Values Internalization 

 

Administrators 

 

3.54 

 

6.26 

 

0.002 

 

Significant 

Professors 2.97 

Students 3.32 

 

Organizational Effectiveness Administrators 3.67 7.55 0.001 

 

Significant 

 Professors 2.99 

Students 3.30 

 

CONCLUSIONS/RECOMMENDATIONS 
 

The five-factor model (Edmonds, 1979) has had a major impact on educational practice 
in the USA and resulted in interventions such as leadership training and assessment of 
students’ progress. It was also the start for research to validate the five factors and / or to  
find other factors. This is affirmed to be present and practiced in DLSL-CBEAM by this study. 
Its organizational effectiveness as well is rated as very effective in terms of adaptability, goal 
attainment, and values internalization and integration, although integration was rated only 
effective. Furthermore, the results revealed that the education dimensions were present and 
practiced very often. 

 
The results of the Spearman rank-order correlation coefficient further affirmed that the 

two variables have significant positive relationship. Likewise, there are significant differences 
in the perceptions of the three respondent groups especially the administrators. This is probably 
due to the relatively small number of population which was only four. 

 
It is however noteworthy to highlight the relatively higher and visible rating of all the 

factors of educational dimensions and correlates of organizational effectiveness by the 
administrators. This could be because most of them are with the College long enough to really 
know the presence and practice of these factors. Too, since they are members of the committee 
that does the planning and implementation, they are naturally aware of them. This attitude 
could be attributed to what Dennis W. Organ et al (2011) advance in their study when they 
postulated  
“although any one instance of OCB (Organizational Citizenship Behavior) may not appear to 
be of significance, in the aggregate this discretionary behavior has a major beneficial impact 
on organizational operations and effectiveness”. 
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In view of the above-mentioned findings, the following recommendations are in order: 

the College should improve on the two factors: Educational expectancies and achievement, 
and Educational leadership as both got the lowest ratings. Programs should be advanced and 
incorporated in the education agenda of the College toward these ends. 

 
Furthermore, Integration which is referred to as the process of achieving unity of efforts 

among the College units and management to achieve for the College must be given attention 
as it rated the lowest correlate of organizational effectiveness. While it is still rated and 
interpreted in this study to be effective, it can still be improved to be very effective. 

 
It is also necessary that a regular periodic assessment of the College’s effectiveness 

should be undertaken as its sustainability is highly questionable (Bezirtzoglou, 2004) that 
which should also include not only the five factors by Edmonds (1979) but also the expanded 
correlates advanced by other researchers. ` 

Future researches should also consider for it to be imperative to include all the 
administrators of other Colleges of De La Salle Lipa and consider the views or perceptions of other 
stakeholders such as parents and local community. 
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